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The Educational Landscape - Post COVID
Data Trends & Research Based Practice

Intro to UDL & Teacher Clarity for Diverse Learners

Implementation
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100% CSI-LA exited
| 93% a-TSl identified subgroups have shown improvement. |_ i

. |49% of the subgroups have exited a-Tsl. =
B mg 29% of our a-TSl schools have exited completely. _%-
==—"157% of schools have an A or B letter grade. |
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COMPREHENSIVE SCHOOL TARGETED SUPPORT

IMPROVEMENT (CSlI) AND IMPROVEMENT (TSI)

CSI-LA



2018-2019 TSI Identifications

STUDENTS WITH DISABILITIES
ELL_FEP
ECONOMICALLY DISADVANTAGED

AFRICAN AMERICAN

AMERICAN INDIAN/ALASKA NATIVE

subgroup

HISPANIC/LATINO
NATIVE HAWAIIAN/OTHER PACIFIC ISLANDER
WHITE

TWO OR MORE RACES

30
subgroup



Responding to Changing Education Landscape

» Post COVID Instructional Haze

» Alternative Certified Teachers /
» Moving from Compliance to Alighment /

38
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Teacher Training

Learning Targets
‘Teacher Preparafion Academy Success Criterig
‘Professional Learning Days (4 x year)

‘Wednesday Early Out PD

Infernational Teachers

«Constant Training — Provide Sulbs



Data &
Research
Based

WE DEVELOPE
DL AND TEACHER CLARITY
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Teacher
Training

TO ADDRESS THESE AREAS.......... /

D PLAN ON
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» Comprehensive Needs Assessment
» 6 Principles

» 35 Indicators

» 154 Questions

» Root Cause Analysis

» Fishbones
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Root Cause Analysis Fishbone Templa

Overall Root Cause Statement.
The synthesis of the most powerful root cause(s).

Lansa Academy — revised 1/13/22

Lack of differentiated Professional Develo|

Primary Need
The Principle and Indicator
from CNA stated as a problem

Our teachers and appropriate
other staff do not participate
in ongoing, applicable learning
opportunities.

Root Causes (label each category/headline and include details)
These are the most influential contributing factors. “Why is the problem existing?
contributing to the problem? Who plays a role in contributing to the problen

Expectations
There is a lack of follow-up
after PD to ensure
appropriate use.
PD s too general and not
content specific
PD is not content specific
which limits discussions
Support staff are not
included in the PD options
and planning.

Planning
We do not learn strategies
There is not time to plan
when to use the new PD
We do not have time to
plan together as content
area teachers

School Climate
Teachers feel like the PD is
forced and not relevant.
Teachers do not have input
in what we do for PD.

PD over zoom is not
engaging.

We keep doing the same PD
each year

Student Subgroup
We don’t know exactly
what the learning gaps are
for students.
PD does not target
subgroups.
The provided PD is not
targeted for ExEd student
subgroups.
Resources and training
has not been provided
for multilingual/ELD
students.

Resource
New teaching mi
not match the PI
Curriculum is ou
We don't have a
materials from tl

Systems
PD is completed
over zoom, no
The PD does not
the grade level ¢
that | teach
Idonot get to c}
which PD | take
There are no op
PD that | need.

Organize into Categories (pre-selecting categories helps)

- Time - PD - Climate/Culture - Technology - Subgroups

Instruction- Curriculum -Community- Teachers -Students “Leadership -

Expectations School Climate

Thereis a lack
of

Resources  Planning  Student Subgroup Systems

Teachers do
not like PD,

we feel itis

forced.

New teaching
materials do
not match the
PD

follow-up.
afterPDto
ensure
appropriate

A Fishbone Diagram is a structured brainstorming tool using categories
to explore root causes for an undesirable effect.

Categories

x —— .
SociaL REETRRE SPOLICIED e
TEEVICED :
3.1 Our school
year/calendar is not
organized to maximize

instruction for Students.
with Disabilities.

’De‘aimé v emp |
Doily, weehy 3, quasier! Lo |lakopyedive. R
keton Qloos will Mexidize invhuchan? laen; \‘\;o(
Oppotlunities Sr ex ed Stodends 0o evideraed

OO0k (ke egmon Qlans, ; A
A(ﬂl &Qﬂm\}l‘“@i\&\www m&g})bﬂ‘h%ﬁmﬁn evsy, ?’ e

Desired Outcome

is achieved and root causes

What will success look like if the needs statement

Teachers will engage in PD based on their content area and will have options to choose from.
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Principle @ : Effe

Principle 3 : Effective Organizafion of Time

Principle 4 : Effective CurricuIUD /
Principle 5 : Conditions, Climate, and Culture

Principle 6 : Family and Community
Engagement




Spring District-Wide Lowest CNA Ratings |
s Primary Needs - By Principle Spring District-Wide Lo =:==* 7"~ D=tiv—~-
pased on all available student dats, teachers 2021 Primary Need| Spring District-Wide Lowest CNA Ratings
intentionally plan instruction that supports 2022 Primaw Needs - BY Principle
2.3 |every student in meeting rigorous learning .
goals by differentiating instruction and Based on all available
mplementing Universal Design for Learning. intentionally plan inst Based on all available student data, teachers
2.3  levery student in meet - : ; -
Our staff systematically monitors, reviews, y . . gs mtentlonally plan instruction that supports
4 @ndevaluates the implementation and goals by differentiating 3 3 ayery student in meeting rigorous learning
' effectiveness of adopted curricula ensuring implpmpnfinﬂ lLInivars " verre T .. ‘e d
improvement for all students. 1 _
Spring District-Wide Lowest CNA Ratings 2arning.
Spring District-Wide Lowest CNA Our| 2023 Primary Needs - By Principle o
2020 Primary Needs - By Prin| ;¢ and liews,
effe d
Based on all available student dat imp Based on all available student data, teachers suring
intentionally plan instruction that supports intentionally plan instruction that supports
2.3 every student in meeting rigorous learning every student in meeting rigorous Iearning

goals by differentiating instruction and

implementing Universal Design for Learning. goals by differentiating instruction and

implementing Universal Design for Learning.

Our staff systematically monitors, reviews,
and evaluates the implementation and Our staff systematically monitors, reviews,
and evaluates the implementation and
effectiveness of adopted curricula ensuring
improvement for all students.

effectiveness of adopted curricula ensuring
improvement for all students.




Leadership Commitment to School Improvement

Training on Inclusion, and Other PD specific
to Teaching Students with Disabilities

Meeting the Needs of All Sfudents through
Universal Design for Learning and Differentiation

Planning Intentional Lessons with High
Expectations for All Students

Monitor, Review, Evaluate, and Implement
the Effectiveness of Adopted Curricula

Professional Learning (PLCs, PD,
Collaboration between Staff)

FISHBONE TRENDS

AREAS OF NEED
DIRECTLY FROM

SCHOOLS

V




Tier | Hattie :> Instructional Teac.: her
Instruction Research Framework Clarity

AN

Universal

: Hattie Teacher 1.2 M
- Clarity —

I TSI Grant



Leadership Commitment to School Improvement

Training on Inclusion, and Other PD specific
to Teaching Students with Disabilities

- INng the Needs of A =nts through
Universal Design for Learning ang Differentiation

Planning Intentional Lessons with High
Expectations for All Students

Monitor, Review, Evaluate, and Implement
the Effectiveness of Adopted Curricula

Professional Learning (PLCs, PD,
Collaboration between Staff)
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But how many people fit these dimensions?
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BELIEFS OF A UDL PRACTITIONER
‘B Variability
. firm goails

grade-level standards.

All students will become
expert learners if
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EQUITABLE ACCESS WITH UNIVERSAL DESIGN
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A CLOSER LOOK AT EQUITY

access

opportunities

o @

Equitable

they can be successful when
provided with the appropriate
support.

Equitable feelings of belonging
and



WHAT IS THE
DIFFERENCE
BETWEEN EQUALITY

AND EQUITY? /




EQUALITY EQUITY



UNIVERSAL DESIGN FOR LEARNING DIFFERENTIATION

all learners
know or be able

* flexibly grouped

experiences
necessary for ec

be appropriately
How do | design 2

pathways for e

¢

What may prevent
stfudents from learning?
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COoOULE YOu ™ _

FLEASE ALL THESE OTHER
SHOWVEL THE HIDE ARE WaIlTIHG TO
RAMPT LUSE THE STAIRS,

g!-'ll:'. WwHEN | SET THROUGH
é ‘ SHOVELIMG THEM OFF,
o THEM | WiLL CLEAR

,f*:'r'ﬂ E_‘ — . THE RAMP FOR YOU__&

' ' - -.—“-—

W) | ——y E e e

S5 7 | B S e ) s
S BUT IF —

.. — / ¥YOU SHOVEL THE

RAMP. WE C Ee;:e.m1 :
ALL SET ML
e -l-.l.-t——q:-

E Pl
d'h'. > e e T
CLEARING A FPATH

EOR PEOPLE WITH SPECIAL NEEDS 39
CLEARS THE PATH FOR EVERYONE! /2012021




Teacher Training in SY23 - 3,300 teachers trained in
SY22, intro level courses, during Quarterly PD Day

Teacher Training in SY24 - Anticipate 4,000 teachers,
second level training, Quarterly PD Day

All Administrators — Katie Novak Key-Note
ew Teacher Induction - Katie Novak Key-Note

45-Hour Course, 31 trained

U O 0O O

UNIVERSAL DESIGN FOR LEARNING



Leadership Commitment to School Improvement

Training on Inclusion, and Other PD specific
to Teaching Students with Disabilities

Meeting the Needs of Al S’ruden’rs ’rhrough
UniversglDeske eaefferentiation

Planning Intentional Lessons with High
Expectations for All Students

Collaboration between S’rc:lffJ

What is
Teacher
Clarity?

7



Step #3—Shoulder par
them feedback that would help them to improve their drz

Step #4—Return the other person’s drawing

Step #5—Use the feedback received to improve your drawing



Assessing yo

3 points if your house is
yellow

2 points for flowerpots

1 point for a
chimney

1 point for four windows with
windowpanes

under each window

A

1 point for a door in the
center of the house

2 points for steps or sidewalk to the door

Subtract 10 points
if you included
smoke coming
from chimney




Without clear learning goals and success
criteria...

| don't know.

My teacher just tells
me how many points |
get.

* How will | know I've
learned it?

* Why am | learning Because
this? they said so.



A,

How will | know if my students learned it¢

TEACHER CLARITY



Visible Learning Meta Analysis (Hattie)

Teacher Clarity: d = 0.84

MEDIUM influence student
achievement

030 040 gg,

03'0 \ | / Qso
> \ /o
\,o A.p . o &',O.s’
n ° 1]
3 T K effect size
> Develop- §& 22 - X

mental

§ Effects %
A
'523 Reverse %
A Effects @ UVE
§- -
growth per year o
IO AR schooling for a

student

Factors greater than 0.4 have more than @
year's worth of growth in student learning!



Importance of Reducing
Student Barriers to i\mgggf
Engagement Understanding 9 Y

Promotes Supports
Ongoing Diverse
Reflection Learners

TEACHER CLARITY & UDL




Student Clarity

Litmus Test

1L Thougnt you
'__ _'jl I :' L.'.':. ._. -rl l_-'F'ﬂ -‘:_‘ .1 .I
g & |
m  (OmPoSition Tor
water was HTe ﬂ |"
¥ |
i =l

"CLARITY ; i _

ANTIDOTE TO ANXIETY" @

- MARCUS BUCKINGHAM { E ‘:,.,.{I IE'
A

IL :" ' .40 P e l;%
s "

g 2 ,-"' £
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Teacher 2 day Workshop Training in SY24 - Goal was to
train 1,400 staff ... currently at 1,200 .... new goal is 2,000

Teacher 2 day Workshop Training in SY24 - Scheduled for
offer 30 two-day workshops

Administrators — Nancy Frey Key-Note and Admin PD

early adopters, trainers

TEACHER CLARITY



a\ TUCSON UNIFIED

e
&j SCHOOL DISTRICT

Teacher Date Period/Subject

Observation Indicator Evidence/No evidence/Not applicable

Establishing Learning Expectations
Learning Targets are visible in the classroom.
Learning Targets are communicated in student-friendly
language. Students know: What am I learning today?
Learning Targets are aligned to grade-level standards.
Success Criteria are visible in the classroom.
Success Criteria are communicated in student-friendly
language. Students know: How will | know that | have
learned this?
Learning purpose is clear. Students know: Why am |
learning this?

Promoting Student Thinking, Problem Solving,
and Voice
0 qQuestions of high cognitive challenge, formulated by
students and teacher.
High levels of student-to-student participation in
discussions.
Diversity of students is honored and solicited in
conversations and questioning.
Divergent student contributions and ideas are explored.
Teacher fosters student dialogue, voice, and opinions,
acting as a facilitator moving towards a student-
centered classroom where learning is visible.
Equity of voice is honored and maintained through
adherence to discussion protocols.

Engaging Students in Learning
0 Instructional activities and/or strategies are aligned to

Learning Targets.
Curriculum and materials are challenging and relevant to
student experiences.
Evidence of Tier 1 research-based instructional
strategies (i.e., WICOR, SPARKS, Kagan, etc.).
Activities promote student agency.
Evidence of high-level student thinking (i.e., DOK,
Bloom's, Costa’s Levels of Questioning).
Students are enthusiastic, highly motivated, and
persistent in co-construction of knowledge.
Technology and innovative tools are used to facilitate
and enhance learning.
Teacher provides students opportunities to reflect on
their learning.
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Observation Indicator

Evidence/No evidence/Not applicable

Date Class Code
J
P —

Observation Indicator

Observation Tea
\V

Evidence/Notes
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Establishing Learning Expectations

Learning Targets are visible in the classroom.

Learning Targets are communicated in student-friendly
language. Students know: What am | learning today?
Learning Targets are aligned to grade-level standards.
Success Criteria are visible in the dlassroom.

Success Criteria are communicated in student-friendly
language. Students know: How will | know that | have
learned this?

Learning purpose is clear. Students know: Why am |
learning this?

oy o o o
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Promoting Student Thinking, Problem Solving,
and Voice

Questions of high cognitive challenge, formulated by
students and teacher.

High levels of student-to-student participation in
discussions.

Diversity of students is honored and solicited in
conversations and questioning.

Divergent student contributions and ideas are explored.
Teacher fosters student dialogue, voice, and opinions,
acting as a facilitator moving towards a student-
centered classroom where learning is visible.

Equity of voice is honored and maintained through
adherence to discussion protocols.

ooo oo
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Learning Expectations  __ /6
Learning Targets are visible in the classroom.

Learning Targets are communicated in student-friendly
language. Students know: What am I learning today?
Learning Targets are aligned to grade-level standards.
Success Criteria are visible in the classroom.

Success Criteria are communicated in student-friendly
language. Students know: How will I know that | have
learned this?

Learning purpose is clear. Students know: Why am |
learning this?

0o o o oo o o

Engaging Students in Learning
3 Instructional activities and/or strategies are aligned to

Learning Targets.

Curriculum and materials are challenging and relevant to
student experiences.

Evidence of Tier 1 research-based instructional
strategies (i.e,, WICOR, SPARKS, Kagan, etc ).

Activities promote student agency.

Evidence of high-level student thinking (i.e., DOK,
Bloom's, Costa's Levels of Questioning).

Students are enthusiastic, highly motivated, and
persistent in co-construction of knowledge.

Technology and innovative tools are used to facilitate
and enhance learning.

Teacher provides students opportunities to reflect on
their learning.

Qa
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Student Thinking, Problem Solving, Voi /6
Questions of high cognitive challenge, form

students and teacher.
High levels of student-to-student participation in
discussions.

Diversity of students is honored and solicited in
conversations and guestioning.

Divergent student contributions and ideas are explored.
Teacher fosters student dialogue, voice, and opinions,
acting as a facilitator moving towards a student-
centered classroom where learning is visible.

Equity of voice is honored and maintained through
adherence to discussion protocals.

Engaging Students in Learning

Qa
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(E /8
Instructional activities and/or strategies are 3k

Learning Targets.

Curriculum and materials are challenging and relevant to
student experiences.

Evidence of Tier 1 research-based instructional
strategies (i.e., WICOR, SPARKS, Kagan, etc.).
Activities promote student agency.

Evidence of high-level student thinking (i_e., DOK,
Bloom's, Costa’s Levels of Questioning).

Students are enthusiastic, highly motivated, and
persistent in co-construction of knowledge.
Technology and innovative tools are used to facilitate
and enhance learning.

Teacher provides students opportunities to reflect on
their learning.
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