[image: Teach Arizona_logo_c1.tif]P                                       TLS 593b – Student Teaching in Secondary School
     Teach Arizona Program
       
			Primary Instructor:  		Dr. Patty Stowers, pstowers@arizona.edu, 520-331-2256
								Office Hours: Virtually by Appointment
			Tucson Program Supervisor:    	Ms. Patricia Acosta, 66pacosta@arizona.edu, 520-248-0197
								Office Hours: Virtually by Appointment
			Statewide Program Supervisor:  	Mr. Michael Lang, mglang@email.arizona.edu, 480-458-7745		 
								Office Hours: Virtually by Appointment



Catalog & Course Description

[bookmark: _Hlk12432273]In this course, you will engage in specialized work on an individual basis, consisting of the training and practice in actual service in a classroom.  This course is designed to provide the hands-on experience necessary for preparing students to teach in a secondary school setting.  Students participating in this course will be placed in a 6th-12th grade school classroom, and will work with an Arizona certified master teacher who will serve as a Supervising Practitioner using an apprenticeship model and a co-teaching framework. 

Under the guidance and supervision of your Supervising Practitioner and UA Program Supervisor, you will assume the professional duties of a student teacher and, in the process, demonstrate the skills and dispositions necessary to meet the national standards set for teachers by the Interstate Teacher Assessment and Support Consortium (InTASC) and International Society for Technology in Education (ISTE): 

· InTASC Standards  (pp. 16-47)
· ISTE Technology Standards  (pp. 5-6)

Course Objectives

By the end of the student teaching experience, Teacher Candidates will have:
1. Progressed to the role of lead teacher for two designated periods, in collaboration with the Supervising Practitioner, using co-teaching strategies, including the preparation of written lesson plans throughout the semester approximately one week in advance.
2. Submitted lesson plans to BOX two days prior to each scheduled observation made by the candidate’s UA Program Supervisor.  There is a target of seven lesson plans to be submitted, one for each observation.
3. Participated in reflective post conferences following each observation
4. Participated in a midterm and final evaluation conference with the Supervising Practitioner and UA Program Supervisor.
5. Collaboratively created a learning environment that fosters student learning in accordance with the InTASC and ISTE Standards.
6. Collaboratively designed lessons with the Supervising Practitioner and taught lessons using instructional and assessment strategies aligned to the InTASC and ISTE Standards.
7. Established relationships with students, families, and the school community in support of student learning, in accordance with the InTASC Standards.


Expected Learner Outcomes

The Learner Outcomes are based upon the InTASC and ISTE Standards.


	The learner will be able to:
	Standard

	1.  Implement learning experiences that meet the cognitive, linguistic, social, emotional, physical, social and emotional needs of diverse learners.
	InTASC Standards: 1a, 1b, 1c

Measured in the UA Teacher Candidate Midterm/Final Evaluation within the Planning and Preparation domain

	1.  Establish an inclusive learning environment which embraces individual differences, diverse cultures and communities and ensures high standards for each learner.
	InTASC Standards: 2a, 2b, 2c, 2d, 2e, 2f

Measured in the UA Teacher Candidate Midterm/Final Evaluation within the Learning Environment domain

	1.  Create a learning environment that supports active engagement, social interaction, collaborative learning and self-motivation.
	InTASC Standards: 3a, 3b, 3c, 3d, 3e, 3f, 3h

Measured in the UA Teacher Candidate Midterm/Final Evaluation within the Planning and Preparation domain

	1.  Create learning experiences using the central concepts, tools of inquiry, and the structure each discipline to ensure students’ content mastery.
	InTASC Standards: 4a, 4b,4c, 4d, 4e, 4h

Measured in the UA Teacher Candidate Midterm/Final Evaluation within the Planning and Preparation and the Instruction and Assessment domains 

	1.  Connect concepts and use differing perspectives to engage learners in critical thinking, creativity, and collaborative problem solving related to authentic local and global issues.
	InTASC Standards: 5a, 5b,5c, 5d, 5e, 5h

Measured in the UA Teacher Candidate Midterm/Final Evaluation within the Planning and Preparation and the Instruction and Assessment domains

	1.  Use multiple assessment methods to engage learners in their own growth, to monitor that growth, guide instructional decision making as well as student goals for self.
	InTASC Standards: 6a, 6b,6c, 6d, 6e, 6h

Measured in the UA Teacher Candidate Midterm/Final Evaluation within the Instruction and Assessment domain

	1.  Use knowledge of learners and community context, knowledge of content area and curriculum and cross-disciplinary skills to plan rigorous instruction that supports every student.
	InTASC Standards: 7a, 7b,7c, 7d, 7e, 7h

Measured in the UA Teacher Candidate Midterm/Final Evaluation within the Planning and Preparation domain

	1.  Use a variety of instructional strategies so learners will develop a deep understanding of content, make connections with that content, and build skills to apply that knowledge meaningfully.
	InTASC Standards: 8a, 8b,8c, 8d, 8e, 8h

Measured in the UA Teacher Candidate Midterm/Final Evaluation within the Instruction and Assessment domain 

	1.  Engage in ongoing professional learning and use evidence to continually evaluate teaching practice, its effect on others and adapts practice to meet the needs of each learner.
	InTASC Standards: 9a, 9b,9c, 9d, 9e, 9h

Measured in the UA Teacher Candidate Midterm/Final Evaluation within the Professionalism and Growth domains

	1.  Seek appropriate roles and opportunities to take responsibility for student learning and to collaborate with others to ensure learner growth and to advance the profession.
	InTASC Standards: 10a, 10b,10c, 10d, 10e, 10h

Measured in the UA Teacher Candidate Midterm/Final Evaluation within the Professionalism and Growth domains

	1.  Create learning experiences and assessments that utilize technology to develop learner creativity, maximize content learning and promote ethical and responsible use of digital tools.
	ISTE NETS – T 1a, 1b, 1c, 1d; 2a, 2b, 2c, 2d; 3a, 3b, 3c, 3d; 4a, 4b, 4c, 4d

Measured in the UA Teacher Candidate Midterm/Final Evaluation within the Planning and Preparation, Instruction and Assessment, and Professionalism and Growth domains




Textbook:

There is no required textbook.

Professional Expectations

Per the expectations outlined in the UA Teacher Preparation Program Professional Standards, students are expected to follow the district, university and state standards of behavior while on the U of A campus, school district campuses, clinical placements, and all related field experience events:
· [bookmark: _Hlk5829141]State of Arizona Standards: 
· Arizona State Board of Education Professional Practices for Certificate Holders
· Arizona State Board of Education Immoral and Unprofessional Conduct
· Arizona Board of Regents Code of Conduct
· University of Arizona Policies and Standards:
· Student Code of Conduct, Threatening Behavior Policy, Non-Discrimination and Anti-Harassment Policy, Academic Integrity Policy, 
· University of Arizona Education Professional Preparation Program Expectations:
· Professional Expectations for UA Teacher Candidates
· Your Assigned School District’s/Agency’s Codes of Conduct:

[bookmark: _Hlk205717497]These criteria will be used to evaluate a student’s progress throughout the program and, per the UA PPP Due Process Flow Chart, failure to successfully meet the standards may result in: being placed on a Professional Growth Plan and/or probationary status, withdrawal from course or field placement (may be allowed to re-take in future), failure of course as determined by instructor (may be allowed to re-take in future), withdrawal from program with possibility of readmission to that program if student reapplies, withdrawal from program with no option to be readmitted to that program, recommended to the college Dean for dismissal from program (if in an undergraduate program), or recommended to UA Graduate College for dismissal from program (if in a graduate program). 

Students have a duty to promptly disclose to the program director if, at any time during my academic program, they are under investigation for engaging in behavior that, if true, would constitute a violation of University of Arizona policy, unprofessional/immoral conduct, and/or one or more of the criminal offenses as listed in the Arizona State Board of Education Professional Practices for Certificate Holders (pp. 2 & 4) and/or the Arizona State Board of Education Immoral and Unprofessional Conduct


Grading Policy & Benchmark Assessment

The student teaching internship is a cumulative, cohesive experience. The course grade will be based upon fulfillment of the student teaching responsibilities (delineated in the next section).  

The UA Teacher Candidate Midterm/Final Evaluation (instrument and rubric can be found at the end of this syllabus) will be used to assess whether the Teacher Candidate has demonstrated the knowledge, skills and dispositions necessary to pass student teaching.  This instrument is aligned to both the InTASC and ISTE NETS-T Standards.  Teacher Candidates are formally evaluated twice during the spring student teaching internship.  The final evaluation is the benchmark assessment for the course.  You must pass the benchmark to pass TLS 593b. A passing grade is defined as a score of “2” or above (across all categories) on the grading rubric.

The UA Program Supervisor will conduct both evaluations conferences, which are jointly attended by the Teacher Candidate and the Supervising Practitioner.  The midterm evaluation conference will be held in early March.  The final evaluation conference will be held in late April. The Teacher Candidate and Supervising Practitioner will each individually complete this form prior to the midterm and final conferences.  During the conference the UA Program Supervisor completes a composite UA Teacher Candidate Evaluation form and notes any discrepancies.  The Program Supervisor collects the evaluation forms completed by the Teacher Candidate and Supervising Practitioner at the end of the conference.  The Program Supervisor will upload the signed evaluation forms directly into the Teacher Candidate’s BOX. The instructor, acting upon the recommendation of the UA Program Supervisor, will assign the grade.  The course is graded on a pass/fail basis.  

Student Teaching Responsibilities

Required Hours: 

Teacher Candidates are expected to spend a minimum of four hours each day at their assigned school.  Attendance is required every day, even if the periods you teach are not meeting on that day.  Excessive absences may result in the student being dropped from the course or being issued a failing grade.  All holidays or special events observed by organized religions will be honored for those students who show affiliation with that particular religion.  Absences pre-approved by the UA Dean of Students (or Dean’s designee) will be honored.  If you anticipate being absent of are unexpectedly absent, please contact the Supervising Practitioner as soon as possible.  Teacher candidates should also notify Ms. Acosta or Mr. Lang about absences.  

During the spring semester, the Teacher Candidates will follow the school district calendar for the holidays, as well as for the first and last day of student teaching. 

Required Duties:

Teacher Candidates assume full responsibility for their two designated periods.  In collaboration with their Supervising Practitioner, they take the lead teacher role in planning, instruction, grading and maintaining discipline. The remainder of the required hours are to be spent conferencing with the Supervising Practitioner, planning, preparing instructional materials, grading, completing administrative tasks related to student teaching and observing other teacher as time permits.

In addition to their required hours, Teacher Candidates are expected to attend lunchtime or after-school activities such as department meetings, faculty meetings, IEP meetings, and parent or student conferences as would regular faculty member.

UA Program Supervisor will observe their assigned Teacher Candidate every 2-3 weeks during the spring semester.  Supervisors observe the Teacher Candidate teaching a lesson and then conference with the Teacher Candidate.  At least two days prior to each Supervisor visit, Teacher Candidates must submit into Box a lesson plan for the class that is to be observed.  Following the observation and conference, the Program Supervisor will document the Teacher Candidate’s progress by completing a Student Teaching Observation Form and will upload the form directly into BOX.

Teacher Candidates are required to prepare lesson plans for each daily lesson during the spring semester.  They must submit a week of lesson plans to their Mentor Teacher the week prior to teaching those lessons, to give the Mentor Teacher time to review them and suggest edits.  Teacher Candidates and Mentor Teachers should determine a consistent day of the week by which the Teacher Candidate will give the next week’s lessons to the Mentor Teacher. This information should be documented in the Spring Student Teaching Plan.



Required Documentation

Teacher Candidates must complete the following documents and submit them to Box:
1. Spring Student Teaching Plan
2. A formal Lesson Plan prior to each and every UA Program Supervisor observation (use the TLS 546 template)
3. UA Teach Candidate Midterm Evaluation (to be completed prior to the midterm conference) 
4. UA Teacher Candidate Final Evaluation (to be completed prior to the final conference)


Course Policies

Site Procedures
1. Adhere to the health and safety protocols in place in their assigned school districts.
1. Follow the site school’s procedures for student teachers re: signing in, faculty ID badges, parking, etc.
1. Follow the school’s Code of Conduct for faculty.
1. Always wear their UA ID lanyards while on school campuses.

Syllabus Policy
· The syllabus for this course is subject to change at the discretion of the instructor with proper notice to students; however, grade and absence policies will not change.  

Accessibility and Accommodations
· Our goal in this classroom is that learning experiences be as accessible as possible.  If you anticipate or experience physical or academic barriers based on disability, please contact the instructor immediately so that we can discuss options.  You are also welcome to contact Disability Resources (520-621-3268) to establish reasonable accommodations.  For additional information on Disability Resources and reasonable accommodations, please visit http://drc.arizona.edu/.

Code of Academic Integrity
· Students are encouraged to share intellectual views and discuss freely the principles and
applications of course materials. However, graded work/exercises must be the product of
independent effort unless otherwise instructed. Students are expected to adhere to the UA Code
of Academic Integrity: https://deanofstudents.arizona.edu/policies-and-codes/code-academic-integrity 
· The University Libraries have some excellent tips for avoiding plagiarism available at:  http://www.library.arizona.edu/help/tutorials/plagiarism/index.html.


UA Nondiscrimination and Anti-Harassment Policy/Disruptive Student Behavior
· To foster a positive learning environment, students and instructors have a shared responsibility. We want a safe, welcoming and inclusive environment where all of us feel comfortable and are able to learn. The University is committed to creating and maintaining an environment free of discrimination and disruptive behavior:
· http://policy.arizona.edu/human-resources/nondiscrimination-and-anti-harassment-policy
· https://deanofstudents.arizona.edu/accountability/disruptive-student-behavior 

Additional Resources for Students
· UA Academic policies and procedures are available at:
http://catalog.arizona.edu/2015-16/policies/aaindex.html
· Student Assistance and Advocacy information is available at: http://deanofstudents.arizona.edu/student-assistance/students/student-assistance

TLS Department Position Statement on Social Justice

The members of the TLSS community are committed to providing equal opportunity and nurturing an academic climate dedicated to social justice. 
Injustice takes many forms. Oppressive acts are sometimes overt, but most are subtle, and are difficult to document. These hidden forms of discrimination are identified in the literature as microaggressions, often resulting from unexamined attitudes and beliefs. Macroaggressions are expressions of both the overt and systemic forms of injustice. Our commitment to social justice reflects an orientation to our goals and practices in education and ultimately, an orientation to life that values a diversity and inclusion of viewpoints and experiences of all people as valuable contributors to the experience of schooling and society. This stance recognizes that individuals bring a variety of linguistic, social, and cognitive strengths from their families and communities into the classroom; we view these strengths as assets. We value and honor human diversity. We recognize that all relationships include dynamics of power. We are committed to relating to each other with conscious awareness and sensitivity to these power dynamics. We pledge to contribute to expanding the linguistic and cognitive strengths that learners possess and bring with them to the classroom. We understand that systemic policies, traditions, and laws along with personal beliefs, experiences and attitudes affect personal relationships and equitable treatment and opportunity for all. We strive to provide a context where we all have the venue, the opportunity, and the confidence to express our experiences and that these experiences will be heard constructively, critically, and with sensitivity. Hence, we are not color blind. We will not erase who someone is in the name of equality, nor deny the historical, material and emotional impacts of racialized and gendered identities, and colonial legacies. We stand alongside and speak out with our colleagues, staff, students, and community members when any of us or others experience micro- or macroaggressions. We recognize that those of us who enjoy privileged status due to our racialized, gendered, heteronormative, or otherwise privileged aspects of our identities may be unaware of the ways this privileged status marginalizes others. We pledge to listen to our colleagues, students, staff, and community members when any of us or others make efforts to remain diligent in maintaining awareness of micro, macro aggressions, and raise our awareness around issues of invisibility, marginalization, normativity, power, and privilege. We view these goals as both crucial and ambitious. The entrenched nature of oppression requires both institutional restructuring and new social discourses. Therefore, our stance on disrupting existing and persisting inequities requires attention to micro and macro level interactions. Every interaction is an opportunity for disrupting processes of marginalization, whether overt or subtle, both through person-to-person exchange and through resisting oppressive structures and systems. We commit to holding one another and ourselves accountable, through our research and practice, to rejecting entrenched inequalities, and to cultivating new discourses as groundwork for imagining new social worlds

University of Arizona Teacher Candidate Evaluation

	Teacher Candidate:
	Mentor Teacher:
	UA Program Supervisor:

	Site(s):
	Grade Level(s):
	Midterm Date:
	Final Date:




	Rating Scale:
	4 – Exceeds Expectation
This skill is demonstrated masterfully in a manner that exceeds the expectations of a proficient rating for teacher candidates
	3 – Proficient
This skill is well-developed; it is consistently and independently demonstrated. 
	2 – Developing
This skill is developing; proficiency, independence, and/or consistency has not yet been established.
	1 – Insufficient
This skill is weakly demonstrated or not yet evident.



	I. LEARNING ENVIRONMENT 
	Midterm
	Final

	1. Recognizes Individuality: Embraces, promotes, and demonstrates respect for students’ lived experiences, unique social and learning profiles, funds of knowledge, and backgrounds
	
	

	2. Promotes Student Belonging: Teacher intentionally creates an environment that contributes to a strong sense of belonging for every student
	
	

	3. Set-Up: Designs and maintains learning spaces to foster physical safety, accessibility, meaningful student-teacher and student-student interactions, and equitable participation
	
	

	4. Procedures: Establishes and follows equitable norms, procedures, and routines 
	
	

	5. Behavior Expectations: Communicates clear and positive behavior expectations
	
	

	6. Behavior Management: Monitors and responds appropriately to student behavior in a timely, fair, and consistent way that preserves individual dignity
	
	

	7. Respectful Communication: Uses, models, and promotes civil communication, both verbal and non-verbal, that is positive, supportive, and empathetic
	
	

	[bookmark: _Hlk198663749]MIDTERM - Summary and Plan of Action:
	FINAL - Summary and Plan of Action:

	
	



	
II. PLANNING AND PREPARATION
	Midterm
	Final

	1. Submitted Plans: Submits complete, appropriately-formatted lesson plans in a timely manner for review
	
	

	2. Timing: Writes lesson plans and activities appropriate for the amount of time allotted
	
	

	3. Data & Needs-Driven: Uses a variety of student data to guide planning, including observation, assessments, and information about learners and their needs
	
	

	4. Standards & Objectives: Writes measurable objectives using state standards, district academic standards/performance objectives, and/or any additional standards as required by the discipline to develop procedural and conceptual knowledge
	
	

	5. Content Connections: Connects content to students’ out-of-school experiences, community knowledge, previous lessons within the content area, other curricular areas, and/or real-life situations 
	
	

	6. Active Participation: Plans instructional strategies that ensure individual and collaborative student engagement throughout the lesson
	
	

	7. Materials/Technology: In advance of the lesson, teacher chooses and prepares varied and appropriate materials and instructional technologies to facilitate learning and promote student achievement
	
	

	8. Higher-Level Thinking: Plans opportunities for critical thinking through questioning and student activities
	
	

	9. Accessibility: Incorporates instructional elements of Universal Design for Learning and modifications/accommodations based on each learners’ needs
	
	

	10. Sequencing: Organizes learning activities in a logical sequence that leads students to the learning objective
	
	

	11. Collaborates: Plans collaboratively with mentor teacher and/or other professionals who have specialized expertise
	
	

	MIDTERM - Summary and Plan of Action:
	FINAL - Summary and Plan of Action:

	
	


	Rating Scale:
	4 – Exceeds
Masterful, exemplary evidence
	3 – Proficient
consistent, proficient evidence
	2 – Developing
developing, partial evidence
	1 – Insufficient
Weak or no evidence

























	III. INSTRUCTION AND ASSESSMENT
	Midterm
	Final

	1. States Expectations: Communicates purpose, learning objectives, and criteria for success at the beginning and throughout the lesson
	
	

	2. Content Accuracy: Provides clear and accurate content aligned to the objectives and/or standards
	
	

	3. Content Flexibility: Demonstrates flexibility and sufficient depth of content knowledge to meet the needs and curiosities of students 
	
	

	4. Academic Language: Uses the discipline’s academic language and creates opportunities for students to use the academic language in level-appropriate ways
	
	

	5. Clear Instructions: Provides clear instructions verbally, in writing, and through modeling.
	
	

	6. Varied Materials: Uses varied and engaging materials, technologies, aids, models, and representations
	
	

	7. Varied Delivery: Uses a variety of instructional strategies and teacher roles to address students’ diverse learning styles and needs (e.g. multilingual-learner support strategies, individual work, student-led learning, cooperative learning, investigation)
	
	

	8. Varied Applications: Designs activities and applications that allow students the choice in how they practice demonstrating their content knowledge in varied, creative/original, and/or authentic ways
	
	

	9. Engagement & Pacing: Maximizes active participation of each learner and paces the lesson to optimize instructional time
	
	

	10. Questioning: Uses varied questioning and discussion strategies that engage all students and serve different purposes
	
	

	11. Formative Assessments: Regularly checks for understanding throughout lessons using varied informal assessment strategies to monitor the learning of each student     
	
	

	12. Modifies Teaching: Adjusts instruction based on formative assessment data and student needs
	
	

	13. Summative Assessments: Designs and/or implements summative assessments that are congruent to instruction in content, rigor, and format 
	
	

	14. Promotes Self-Assessment: Promotes student self-assessment and supports students in using data to achieve their learning goals
	
	

	15. Feedback: Provides timely, useful, specific, and respectful feedback focused on growth
	
	

	MIDTERM - Summary and Plan of Action:
	FINAL - Summary and Plan of Action:

	
	



	IV. PROFESSIONALISM AND GROWTH 
	Midterm
	Final

	1. Professional Presence: Arrives on time and is fully prepared for the day with a professional appearance; remains for the duration of required hours
	
	

	2. Timeliness: Meets deadlines and responds promptly to all communications.
	
	

	3. Professional Communication: Communicates professionally with and about members of the learning community in all forms, including social media. 
	
	

	4. Personal Matters: Personal matters do not negatively affect teaching performance
	
	

	5. Conduct: Conducts oneself professionally and ethically as an educator with students, families, and colleagues
	
	

	6. Families: Seeks opportunities to communicate and effectively engage with parents/guardians regarding instructional goals and student progress
	
	

	7. Legal Responsibilities: Describes and abides by laws related to learners’ rights and responsibilities, including FERPA, mandatory reporting, IDEA/IEPs, and ADA/504s.
	
	

	8. Collaboration: Collaborates regularly with colleagues and members of the school community to improve practice and solve problems
	
	

	9. Cultural Competence: Learns about family knowledge, values, and cultural backgrounds and respectfully applies that information to interactions with students, families, and the school community 
	
	

	10. Receptive to Feedback: Accepts and acts upon constructive feedback from mentors, supervisors, and administrators with openness and a growth mindset 
	
	

	11. Self-Reflect: Demonstrates ability to self-reflect in a meaningful manner to improve teaching practice
	
	

	12. Development & Growth: Participates in required professional development opportunities for faculty and seeks additional learning opportunities to develop and refine skills within their own identified areas of growth
	
	

	MIDTERM - Summary and Plan of Action:
	FINAL - Summary and Plan of Action:

	
	



	MIDTERM: By signing below, I acknowledge participation in the midterm assessment conference

	Teacher Candidate Signature:
	Mentor Teacher Signature:
	UA Supervisor Signature:

	FINAL: By signing below, I acknowledge participation in the final assessment conference

	Teacher Candidate Signature:	

	Mentor Teacher Signature:
	UA Supervisor Signature:
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